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Rationale

At Queen’s Croft School we understand the significant impact that marking and
feedback have on pupil progress. Marking and feedback are essential parts of the
dialogue between teachers and students, contributing to the learning process by
promoting reflection, understanding, and improvement. Effective assessment is key to
quality teaching and learning, ensuring that each pupil’s needs are understood and
addressed.

Our approach to Assessment for Learning (AfL) is fundamental in raising attainment
and accelerating progress. Regular marking (See section 2) and feedback helps
students recognise their achievements, understand the steps to success, and take
ownership of their improvements. This approach ensures lesson planning is relevant,
tailored to individual learning styles, pathways, prior attainment, and based on clear
knowledge of the next steps in each student’s journey.

Through annual review meetings, an annual parent / carer meeting, and detailed year-
end reports, we work collaboratively with parents and carers to support student
progress and ensure shared understanding. Additionally, assessment data is crucial
for school self-evaluation, identifying areas of strength and development at individual,
group, and school levels, guiding strategic planning and supporting governance.

Responsibilities

Co-headteachers

Maintain an overview of assessment across the school.

Ensure consistency in marking and assessment practices.

Ensure statutory requirements are met.

Evaluate the implementation of the marking policy in practice.

Manage the whole-school data systems effectively.

Stay up-to-date with the latest information and requirements, sharing updates
with staff.

e Inform governors of the school’s performance at least termly.

Assessment Lead

o Develop a clear understanding of the school’s performance through
assessment data.

e Use assessment information to drive whole-school improvement and raise
standards.

o Identify students that are not making expected progress, sharing information
with key stage and curriculum leaders.

o Collate and analyse assessment data using Evidence for Learning / Insights
for Learning and other tools, supporting school improvement initiatives.

Key Stage / Curriculum Leaders
o Use assessment data to evaluate the effectiveness of teaching within their

key stage, year group, or curriculum area.
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« Ensure key stage progress

« Provide colleagues with advice on planning, assessment and recording
practices in their subject area.

o Use assessment data to create subject action plans, aiming to raise
standards.

e Support annual reviews and parents’ evenings

« Ensure students are on the appropriate learning pathways / groups.

Class Teachers

e Show learning objectives on medium-term plans, linking lesson skills to
individual student progress on EfL

« Carry out ongoing formative assessments through live marking and feedback
strategies.

« Conduct summative assessments on a termly basis and record them using
EfL during termly data drops.

« Prepare and write reports for parents, colleagues, and external agencies.

o Provide examples of assessments for subject leaders to use in moderation.

« Maintain manageable records and submit pupil progress promptly on EfL

o Follow the assessment practices outlined in the school’s assessment
guidelines.

e Write reports and hold annual reviews for their class students.

e Collect and record work in subject books and EfL, ensuring evidence of
progress is maintained.

The Assessment Cycle
Assessment is an integral part of teaching and learning at Queen’s Croft School.

Short-term Assessment: This takes place during each lesson and serves to inform
both the teacher and the student of their current progress. It highlights areas that
may need further attention in future lessons. Short-term assessment helps guide
immediate adjustments to teaching strategies and ensures that students are
progressing toward their lesson objectives.

Mid-term Assessment: This is measured against long term goals, which are subject-
specific and recorded on EfL. The mid-term assessment allows for a deeper analysis
of student progress over time, evaluating individual, class, and whole year
performance. This analysis is used to inform interventions, modify future teaching,
and ensure that targets are being met across the school.

By incorporating both short-term and mid-term assessments into the planning and
teaching process, we ensure that students are consistently supported in their
learning journey and that progress is regularly observed and adjusted as needed.
Ongoing Formative Assessment

At Queen’s Croft we believe that continuous formative assessment is essential for

guiding future planning and helping students understand how to make progress. We
strive to achieve this through the following practices:
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Informing Students of Learning Objectives and Success Criteria: Each lesson
begins with clearly defined learning objectives and success criteria. Learning
objectives are recorded in student exercise books / EfL either being handwritten or
using printed stickers. Objectives should clearly link to medium term planning. They
should identify what the main goal of the lesson is.

Questioning Throughout the Lesson: Teachers use ongoing questioning to gauge
student understanding and adapt instruction as needed.

Observations: Teaching Assistants conduct focused or interactive observations,
which are recorded or shared with the teaching team to inform lesson delivery and
student progress.

Opportunities to Review Learning: Throughout the lesson, students are given
regular opportunities to review their learning against the success criteria, fostering
self-reflection.

Peer and Self-Assessment: Students engage in peer and self-assessment by
working with targets and success criteria that help them track both their own and
their peers' progress within lessons and over extended periods.

Planned Assessment: Assessment is built into medium-term planning, ensuring it
aligns with learning objectives and long-term curriculum goals.

Celebrating Achievement: Displays in classrooms and around the school are used
to celebrate student achievements and visible progress.

Ongoing Feedback: Feedback is given both verbally and in writing, tailored to each
student’s developmental stage and individual needs.

Focused Feedback: Teachers provide feedback linked to individual learning
objectives and success criteria to ensure it is meaningful and actionable.

Sampling Students' Work: Regular sampling of students' work by curriculum
leaders is incorporated into teaching practice to ensure progress is being made.

Assessment-Driven Planning: The results of assessments and feedback from
marking are used to inform the next stages of learning and planning.

Mock Examinations: For formally accredited subjects, mock examinations are used
to prepare students for summative assessments.

Teacher Involvement: Teachers actively engage with all groups of students,

ensuring that expert input is provided, even in cases where there is 1:1 or specific
Teaching Assistant support.

pg. 5




This approach ensures that both teachers and students are consistently aware of
progress, next steps, and areas requiring attention, creating an ongoing cycle of
improvement and achievement.

Termly Summative Assessments

Termly summative assessments are conducted to track students' attainment and
progress at various levels: individual, group, class, year group, key stage, and whole
school. This data is essential for identifying students who may need targeted
intervention and for setting the focus of professional discussions Our assessment
practices are as follows:

Students are assessed using assessment criteria designed in line with our
curriculum.

All assessments are recorded on Evidence for Learning, with each subject having a
specific set of skills sequenced effectively for each learning pathway.

Entry Level or GCSE (Extend and Excel pathways): For learners on these pathways,
subject-specific skills are aligned to the National Curriculum or subject specifications,
and summative assessments are recorded on Evidence for Learning.

Assessment judgements are made using the following judgements for each
assessment statement:

1 (Emerging) — beginning to experience the outcome
3 (Secure) — Fully understands and is secure / independent
This rigorous assessment structure ensures that we have a clear understanding of

each student’s progress and that our teaching is responsive to their individual needs
and targets.

Data Analysis
The Co-headteachers / Assessment Lead use assessment data to analyse student
progress each term. This analysis is vital for ensuring continuous improvement

across the school and is used to inform several key processes:

Student Progress Discussions: Data is reviewed within Senior Leadership to identify
trends, strengths, and areas requiring intervention or support.

School Self-Evaluation: The analysis informs the school’s self-evaluation processes,
helping to assess the effectiveness of teaching, learning, and assessment practices.

Yearly Data Report: A comprehensive data report is prepared for the Chair and Vice

Chair of Governors, as well as the Primitas Learning Partnership trust board offering
insight into whole-school academic performance.
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School Development Plan: Assessment data plays a key role in shaping the School
Development Plan, guiding strategic decisions and ensuring that initiatives are
focused on raising student attainment and improving outcomes.

This approach ensures that data-driven decisions are made to support student
progress and school-wide development.

Queens Croft High School has developed the GREAT curriculum that is ambitious,
broad, and balanced. This is aligned to the National Curriculum. The GREAT
curriculum takes into consideration students SEND and EHCP provision, and
therefore is an adaptation of the National Curriculum to better ensure it meets
students’ stages of learning and developmental needs.

The curriculum in key stage 3 is designed to ensure students are READY for key
stage 4. Equally, the curriculum in key stage 4 is designed to ensure that students
are READY for their next stage of education, training and/or employment. This could
include Post 16 provision at Queens Croft or other more suitable options.

The pace of the curriculum has been set for each of the three learning pathways —
Explore, Extend, Excel, which ensures progression year by year, for all subjects.
Each of our pathways aligns to students’ development stages of learning. For each
pathway, leaders have set out clearly what students need to know and be able to do.
These are known as our curriculum GOALS.

There are assessment statements which link to each assessment goal. Each of
these assessment statements have 3 achievement points.

e 1 (Emerging) — beginning to experience the outcome

e 3 (Secure) - Fully understands and is secure / independent
Example of Progress Analysis:

A student who achieves an "Emerging"” judgement for all assessment statements for
a subject (regardless of pathway) is making 33% progress in that curriculum area.

A student who achieves a mix of "Emerging" and "Developing" judgements for the
assessment statements of a subject (regardless of pathway) is making between 33%
and 66% progress in that curriculum area.

Pupils making expected progress should achieve a total judgement percentage
score of between 40% and 80% for the assessment statements of a particular
subject within their pathway. This typically reflects a mix of "Emerging" and
"Developing" judgements across all assessment statements.

Pupils making above expected progress will achieve a total of over 80% for the
assessment statements for a particular subject within their pathway. This typically
reflects a mix of “Developing” and “Secure” judgements across all assessment
statements.
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Pupils not making expected progress will achieve a total judgement percentage of
less than 40% for the assessment statements of a particular subject within their
pathway. This typically reflects “Emerging” judgements for only some assessment
statements with others receiving no judgement.

For students not meeting expected progress, in-class interventions will be
implemented. These will be reviewed strategically, as various factors e.g. change to
SEND, attendance, engagement, or mental health may impact progress. Therefore,
interventions could be pastoral or academic in nature. Class teachers, supported by
curriculum leaders, will implement these interventions.

When assessing progress, the school considers the holistic achievements of each
student. For some pupils with complex learning or medical needs, expected progress
may be amended and look different on an individual basis.

Marking, Feedback and Assessment in Practice

Marking and feedback are essential tools used to raise achievement, set targets, and
support student improvement. Effective marking and feedback should:

e Provide students with clear information about what they have done well.

e Offer specific guidance on the next steps they need to take to improve.

e Encourage student engagement with their own learning, fostering reflection
and ownership of their progress.

By making feedback a meaningful part of the learning process, we aim to help
students understand their strengths and areas for development, ensuring that they
can make continuous progress towards their individual goals.

At Queen’s Croft we strive to provide immediate, positive, and constructive marking
and feedback. Wherever possible, feedback is given alongside the student, fostering
a collaborative learning process. We use a variety of methods to ensure that
feedback is clear, relevant, and impactful:

e Clear, Incisive Feedback: Direct, specific feedback that helps students
understand what they have achieved and what needs improvement.

e Specific, Positive Praise and Comments: Highlighting student strengths to
boost confidence and motivation.

e Clear Verbal or Written Guidance: Offering improvement suggestions that
are linked to learning objectives and success criteria.

o Student Response to Feedback: Where possible, students are encouraged
to respond to written feedback using green pens, promoting reflection and
ownership of their learning.

« Annotations for Support Levels: Marking includes annotations to show
whether the work was completed independently or with support. (See prompts
and scaffolding below)

e Verbal Feedback and Questioning: Ongoing verbal interactions that allow
teachers to gauge understanding and offer immediate corrections.
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e Live Marking: Feedback is given during the lesson, providing instant
opportunities for students to improve their work.

o Self-Assessment: Encouraging students to evaluate their own work against
set criteria. Students use a three-smiley system to reflect on their own
understanding and engagement with the lesson.

o Peer Assessment: Facilitating opportunities for students to give constructive
feedback to their peers.

o Use of EfL (Evidence for Learning): Capturing practical learning activities
and experiences through the EfL platform.

Marking Methods

e Written Marking: Completed in colour pen to differentiate teacher feedback
from student work.

o Re-drafting and Editing (Excel Pathway): Students are given the
opportunity to re-draft and edit sections of their work in response to feedback,
developing their ability to reflect and improve.

« Modelling Answers: In subjects like mathematics, teachers model answers
to aid student comprehension and guide learning.

« Marking for Assessment for Learning (AfL): Using marking as a tool to
inform future lesson planning, addressing misconceptions from prior learning.

By embedding these marking and feedback strategies into our teaching practice, we
aim to support student progress and ensure that each learner has a clear
understanding of their next steps.

Extended marking in books is not required when work is uploaded and assessed on
Evidence for Learning.

Practical Work

Evidence of practical activities may be uploaded to EfL, either as individual or group
submissions and clearly linked to the corresponding assessment outcome.

There is no expectation to record "practice work" or include photos in exercise books
unless this is critical to the learning objective.

Prompts and Scaffolding

It is important to record any scaffolding used to support students:
I: Independent

VP: Verbal Prompt

SL: Supported Learning
GL: Group Learning

If a student receives Supported Learning, the staff initials or "Supply"” for new
members of staff will be recorded next to the work.

Lesson Objectives
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Lesson objectives should be clearly stated in workbooks and aligned with the
medium-term plan (MTP). Marking should directly reflect the lesson objectives,
ensuring progress is measurable.

Stickers can be used to document lesson objectives, though students may write
them if it does not disrupt learning time.

If a learning objective spans multiple lessons, the sticker should show multiple dates,
and marking should be used to show progress over time. A different colour pen for
each piece of marking could be used for this purpose.

Assessment Moderation

Assessment moderation is a key part of ensuring consistency and accuracy in
evaluating student progress. Our approach to moderation includes:

Subject Moderation Meetings: These meetings are held regularly to ensure that all
teachers have a shared understanding of assessment practices and criteria.

Cross-School Moderation: Subject leaders collaborate with their counterparts in
other schools to maintain consistency in levelling, particularly at GCSE level. This
ensures accurate and reliable assessment.

Collaboration Across the MAT: Subjects are working collaboratively across the Multi-
Academy Trust (MAT), which includes assessment moderation to maintain a
consistent approach to student progress tracking and levelling.

This structured approach to assessment moderation helps guarantee that all
students are assessed fairly and that their progress is accurately tracked throughout
their educational journey.

Quality Assurance

To ensure the effective implementation of the marking and assessment policy, the
following strategies are in place:

Co-headteachers and Leadership Team:

« Ensure the policy is implemented consistently throughout the school.

e Use various strategies including discussions with teachers, students, and
parents/carers.

e Conduct sampling of students’ books and reports, lesson observations,
learning walks, and review teachers’ planning.

Curriculum Leaders and Senior Leadership Team (SLT):
e Literacy, Maths, and other paid Subject Leaders, along with SLT, carry out
termly QA.

« Engage in assessment moderation, work trawls, and quality assure planning
as part of this process.
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Snorkels:

All subjects undergo a snorkel over the academic year to assess depth and
effectiveness.

These measures ensure that our marking and assessment practices are consistently
applied, quality assured, and continuously improved to support student progress and
achievement.

National Accreditations and Tests

We patrticipate in various national assessments and accreditations to ensure that
students meet required standards and are prepared for further education and life
skills. These include:

o Key Stage 4: Students take a range of nationally accredited courses
including Entry Level, BTECs, GCSEs, and AQA Unit Awards.

o Key Stage 5: Students engage in a variety of nationally accredited courses
including Entry Level, Functional Core Skills, and AQA Unit Awards.

These assessments and accreditations help to benchmark student progress, prepare
them for further education, and ensure they are equipped with essential skills and
knowledge.

Reporting to Parents/Carers

Reports to parents/carers are given verbally at the parent / carer open day/evening
along with a comprehensive written report which is provided at the end of the
summer term. The reports are written / delivered in a clear, straightforward manner
and are personal to the child. They inform parents/carers of: -

e How their child is performing in relation to their past achievements.
« Their child’s strengths and any particular achievements.

e Areas of development and improvement.

o Whether their child is happy, settled and behaving well.

An Annual Review meeting is held each year to discuss the attainment and progress
made against their Education, Health and Care Plan — this meeting is held with
parents/carers and other professionals.

Transition and Transfer

e Assessment information, both academic and social, is transferred between
professionals at each stage of the child’s schooling. (Between classes, key
stages and schools). This ensures that students have the maximum
opportunities to achieve.

« Transition meetings are held between Queen’s Croft staff and with the feeder
school at the end of Year 6.
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e When students move schools, information is sent through the CTF (common
transfer file).

« At Post 16 a Career’s Day is held at school where students, parents and
carers meet a variety of college tutors and other educational providers. For
more information, please refer to the Careers Policy.

Baseline Assessments

Baseline assessments are critical for understanding a new student's starting point
and planning their educational journey effectively. Our approach includes:

Initial Data Review: When a new student arrives at Queen’s Croft School, class
teams, curriculum and keystage leaders initially use transferred data information to
group the student and plan their learning.

Transition Period: After a four to six-week transition or settling-in period, curriculum
leaders in core subjects and PHSE conduct a baseline assessment based on
information gathered in the current school setting.

Recording and Moderation: Baseline information is recorded on EfL and becomes
the student’s entry level at Queen’s Croft. This level is moderated as part of the key
stage group, and new targets for achievement are set accordingly. The student will
be placed on the relevant pathway. This may and can differ between subjects.

Key Points for Baseline Assessment:

Year 7: Baseline assessments are carried out at the beginning of Key Stage 3.

New Student Transfers: Baseline assessments are performed when new students
join Queen’s Croft in any year group.

These baseline assessments ensure that we accurately gauge each student’s

starting point, allowing us to tailor educational strategies and set appropriate targets
for their development.

Planning

Medium Term Planning Requirements

All teaching staff at Queen's Croft School are required to utilise the designated
medium term planning template for lesson preparation. This ensures consistency
and clarity across the curriculum and facilitates effective learning outcomes.
Curriculum Goals and Sequencing

Long Term Goals: Each plan must identify the curriculum’s long term goals for every

learning pathway. These goals should outline the overarching objectives and desired
outcomes for the academic half term.
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Breakdown and Sequencing: The medium term plan should detail how these long
term goals are segmented into manageable chunks of learning with lesson
objectives created. This includes a clear sequence of instruction over time, ensuring
that each lesson builds upon the previous one in a logical and coherent manner.

Recap and Main Learning Activities: Each plan must clearly identify short 5-minute
recap activity as well as the main learning activities for each lesson. The recap
should reinforce key concepts and ensure that students have retained the essential
elements from previous lessons.

Submission and Accessibility

Intranet Submission: All planning documents must be uploaded to the staff intranet in
advance of the lessons being taught. This allows for transparency and accessibility
across the teaching staff.

Coverage Provisions: By maintaining up-to-date and accessible lesson plans, any
member of staff can step in to deliver a lesson as per the plan, should the need for
cover arise. This ensures continuity in teaching and learning, regardless of
unforeseen circumstances.

Adherence to this policy is essential for maintaining the quality and consistency of
education at Queen's Croft School.

Equal Opportunities

We are committed to ensuring equality of opportunity for all students, regardless of
race, culture, gender, or special educational needs. This policy is designed to
support every child and guarantees that:

High Expectations: We maintain high expectations for all students and all groups of
students, striving to ensure that every learner can achieve their full potential.

Data Analysis and Action: We conduct thorough data analysis of student
performance to identify areas of development. This analysis compares student
progress with national expectations, and we are committed to taking action when
underachievement is identified.

Valuing Achievement: We recognise, and value all forms of achievement, celebrating
both academic and personal successes.

Our approach ensures that every student has equal opportunities to succeed and
that we address any disparities in achievement effectively.
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